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This Training Course-Linked Capstone (CLC) is an analysis of the reflective practitioner’s 
design on inclusive and sustainable development workshops for World Learning. The 
analysis focuses on integrating the pedagogical approaches of experiential learning, engaged 
pedagogy and social justice frameworks. The reflective practitioner asks: With his/her 
participants, how can a trainer/facilitator co-create an inclusive and sustainable learning 
environment for an inclusive and sustainable development workshop? How can a 
trainer/facilitator embrace principles of inclusion and sustainability and make sure from the 
beginning that the process of designing and facilitating the workshop is experiential, 
democratic, participatory, engaged, and dialectically based education and adult learning? 
These questions were examined through experiential learning theory, engaged pedagogy and 
social justice pedagogy, inclusion and sustainability principles and the analysis of the 
practitioner’s design work and facilitation of the workshop. The CLC also identifies 
opportunities and challenges training practitioners face in designing and facilitating inclusive 
and sustainable development workshops. 
 
Keywords: inclusive development, sustainable development, inclusion, sustainability, 
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Introduction and Trainer Background 
My passion to be a teacher, educator or trainer rooted when I was very young in my 
teenage years after I graduated from high school. I still remember the first time I started 
teaching. It was in one summer. Shan Literature and Culture Association in my hometown 
Nam Kham township, Shan State, opened summer classes for students and adults who were 
working-class people to learn Shan language, which was my native language. Because Shan 
people, who have the second largest population after Burmese in Myanmar, as well as other 
ethnic nationalities are not allowed to teach their own languages in public schools 
administered by the then military government, they have to preserve their own languages and 
cultures by providing free summer classes during the schools officially closed.  
For a teenager who just recently passed sixteen and the matriculation exams, I 
volunteered to teach Shan language especially reading and writing in those summer classes. 
As a young teacher, I was not sure where I got my confidence from and why I thought I could 
teach. Most of my students at that time were older than me. I did what I thought every teacher 
was supposed to do: Teach as one was taught!  
As I thought I would be able to “transfer my knowledge” according to Paulo Freire’s 
words, to my students, there would be no problem for me to teach. I would hold a textbook 
and go into the classes and then write the lessons that I was going to teach on a blackboard. 
Students were to copy every single word I wrote on the blackboard into their exercise books. 
After that I would chant and read those words out loud. Then I would explain the meaning of 
those words often time by giving examples that students could relate to. Students would chant 
and read out loud after me and I would make sure they pronounced those words correctly. 
After three or four times, those students would be able to read those lessons out loud without 
any assistance from the teacher. How well students learned was evaluated in the final exam, 






taught for my first profession as a teacher. According to Freire, I taught by using a “banking 
system” since I was taught that way. That was the only way we learned how to teach.  
After I passed my high school, I continued my higher education by enrolling in a 
Government Technology Institute (GTI) and studied civil engineering for two years. I recall 
that I was not interested in the field because I was never satisfied with the school systems and 
the quality of those teachers who taught us, again by using a “banking system”. The thing 
was, those of my teachers at that time were also taught that way by their teachers. I remember 
that the purpose of attending university for me at that time was to pass the exams and attain a 
diploma certificate. Also, right after I passed my high school, the military government closed 
down all universities because of some political situations in Myanmar. I needed to wait for 
three years in order to be able to continue my education. And GTI was the only option I had.  
After studying civil engineering for two years, I left the school and never used 
anything I had learned from that school. I never felt I learned anything from those classes, as 
I could not make it meaningful to my life. How was I supposed to learn anything where 
students were expected to memorize and write down what they memorized in the exams, 
which were the evaluative mechanisms for students’ learning?  
After that I went to learn English in Yangon, the former capital city of Myanmar, and 
got exposed to different learning and teaching. I attended English classes taught by American 
teachers at the American Center, which was managed by the U.S. Embassy in Myanmar. I 
learned English for about two years in order for me to be able to communicate in English. 
After that I became an English teacher for one year teaching young learners and adults some 
Basic English in a local non-formal school in Shan State. Again, I taught as I was taught and I 
had no idea why I was doing what I was doing. I just followed the textbooks and teacher 
instructions written by some Western academics, who had no idea who my students were. 






were not going to use in their lives.  
After teaching in that school for one year, I got a chance to go to Yangon again and 
attend an intensive English teacher training called Qualification in Language Teaching – 
QuiLT, an English teaching certificate program of SIT and World Learning. From that class, 
I was introduced to Dewey’s Experiential Learning, Adult Learning, Learning Styles, 
Students-Centered and Participatory Approach. That course had transformed me to become a 
better teacher.  
After that, I continued to attend Training of Trainers –TOT, a three-month intensive 
training program provided by World Learning and I became a teacher trainer for one year. 
With some of my fellow participants, we founded QuiLT alumni organization and went 
across the country to conduct teacher trainings for English teachers from public schools, 
monastic schools and other non-formal education sectors. As a teacher trainer, I experienced 
teaching based on Experiential Learning Cycle (ELC) and other participatory methods I 
learned from QuiLT and TOT.  
From that time, I realized that training was my passion. As I loved sharing my 
knowledge and loved learning, I always tried to find opportunities to volunteer in conducting 
workshops or training for communities whenever I went back to my hometown. Also, I could 
say that my paradigm as a trainer has been shifted from traditional teacher-centered to 
students-centered. 
However, as I had not received any degree for my education yet, I applied for a 
scholarship to study at Hong Kong Baptist University (HKBU) in Hong Kong and I got 
accepted. I spent three years studying International Journalism for my Bachelor degree. As 
my background was training, I felt really frustrated when most of the local professors did not 
know how to teach and engage students but just talked and talked for hours while some 






I was very frustrated in many occasions during lectures and the ways some professors 
managed their classrooms. I remember during my first year, in one of my classes, it looked 
like a disaster that many students were talking while the professor was lecturing. However, 
that professor did not even say anything about it, which made me frustrated but I did not 
think I could do anything as a student in that matter. 
There was another instance like that in my second year. A professor dismissed four 
students from a class because of talking while other students were giving a presentation. The 
professor did give a warning first to stop giggling and talking. They happened to talk again 
and the professor made them write their names and dismissed them from the class. During my 
study in Hong Kong, I noticed that most western foreign teachers or lecturers or professors 
were very serious about talking while other people talking. They saw it as very rude and 
disrespectful. They would stop teaching whenever they experienced students talking to each 
other during lectures. 
  I was always wondering why those students wanted to talk to each other during 
lectures and why they did not know that talking to each other while other people were 
speaking was disrespectful and rude. At the same time, as I had experience in conducting 
training, I was always wondering what a professor could do to handle these kinds of 
situations. Hong Kong is one of the most developed cities in the world. And I could not help 
but wonder why some of their young generation who were smart like my classmates did not 
even know how people from different cultures pay respect to each other, which was to listen 
actively and to not talk while other people were talking. 
When I reflected on my experience studying at HKBU, I could relate to bell hooks’ 
(1994) experience in graduate school when she said she was often bored in classes. 
According to hooks (1994), the banking system of education, which was based on the 






that could be deposited, stored and used at a later date, did not interest her. She said, “The 
first paradigm that shaped my pedagogy was the idea that the classroom should be an exciting 
place, never boring and if boredom should prevail, then pedagogical strategies were needed 
that would intervene, alter, and even disrupt the atmosphere” (p. 7). 
After I got a degree in International Journalism from HKBU, I went back to 
Myanmar. Although I happened to write journalistically here and there, I did not work full-
time as a journalist. As I knew that training was my passion, I started to work as a Program 
Trainer for the Institute for Political and Civic Engagement – iPACE, a program of World 
Learning in Myanmar when it started in 2012. I trained with other subject matter experts in 
various topics including Democratic Foundations, Transitional Justice, Human Rights and 
other civic engagement courses. I continued working as Advocacy and Training Advisor for 
iPACE for two years and then as its Associate Director before I came to study at SIT. During 
my time with iPACE, I developed and trained multiple times the Training of Trainers for 
Civic Educators (TOTCE) course and designed Training of Trainers for Ending Gender-







Learning at SIT Graduate Institute 
I had two main objectives coming to study at SIT. First, I wanted to and would still 
like to start a non-profit organization focusing on education, training, sustainable social and 
economic development. Second, I wanted to and would still like to establish an institute for 
different ethnic nationalities and diverse religious groups of Myanmar and provide them 
quality education and training on democracy, civic engagement, peace and development. I 
believe that through training and exchange between different ethnic and religious 
backgrounds, participants will learn from each other and find common ground for a better 
future for our country. I believe that they will become active and well-informed citizens, and 
participate in decision-making on issues affecting their lives.  
My ambition is to be able to create a space where everyone is welcome to come learn 
and share about each other’s cultures, languages, beliefs, opinions, perspectives and 
worldviews. By talking to each other, exchanging stories including stereotypes, they will be 
able to understand the differences and realize the strengths of unity in diversity.   
During my time at iPACE, I was exposed to training and working with people from 
different backgrounds such as race, gender, sexuality, class, religion, ethnicity and disability. 
iPACE’s participants include leaders from political parties, civil society organizations and 
other labor activists. They include people with disability (PWD) organizations, LGBTQ 
organizations and other ethnic and religious groups. It was a great learning opportunity for 
me to work with such diverse groups and that experience has shaped my worldviews about 
our differences. Also, my experience in co-leading a workshop on inclusive and sustainable 
development using Transforming Agency, Access and Power – TAAP toolkit at iPACE 
enhanced my understanding about diversity and inclusion. Since that time, inclusion and 







The values of SIT Graduate Institute were also an important factor that drew me to 
come to study at SIT. However, I felt that even an institution like SIT that embraces inclusion 
and other values such as experiential education, engaged learning, community, reciprocity, 
social justice and sustainability, still struggles to embrace those values. For example, many 
students feel excluded from different activities; international students and local students have 
totally different experiences and perspectives on the inclusiveness of the school activities. I 
also felt something was missing when it came to inclusion but I was not sure what it was. 
However, I was sure that there were things that SIT could definitely improve in their 
programs. I happened to think a lot about how a professor could ensure that students would 
feel acknowledged and feel that they belong. Some classes I enrolled in happened to 
disappoint me and brought my memory of studying in Hong Kong back. Again, I happened to 
wonder what a professor could do to improve his or her teaching. 
Coming to study at SIT with the training and teaching background mentioned above, I 
thought that I knew very well how to conduct training using experiential learning 
methodology and other participatory approaches for adults while also incorporating diverse 
learning styles, for example. I also happened to consider experiential learning theory as the 
most important training methodology, as if it were the only methodological rigorous enough 
for trainers to use. 
However, when I attended Training Design for Experiential Learning (TDEL) in the 
first semester, I started to realize that there was so much I still needed to learn in order for me 
to become a more effective trainer. The class TDEL offered me an opportunity to learn, 
relearn, unlearn and deepen my understanding of the Experiential Learning Cycle (ELC) and 
how it related to different learning styles. I also learned more about how to use various 
training technologies in different designs to meet different needs of different participants. 






rest of my life as a trainer, as a development practitioner and as a professional in any field 
was the concept of “co”. In my training before, I used to have co-trainers but I never thought 
that this could and should also apply to my participants. As a trainer, I used to think that I 
needed to create an environment for my participants so that they could learn. I always used 
one of Albert Einstein’s quotes in my training room, which said, “I cannot teach my pupils. I 
can only create an environment in which they can learn.” I would try to create a learning 
environment for my participants so that they could learn.  
At that time, I believed that only the trainer was responsible for classroom dynamics. 
And I did not realize that that very traditional notion that I needed to deconstruct in order for 
me as a trainer to co-create a classroom community with my participants. Even though I 
might have done some co-creating learning environments, I had never thought that my 
participants would play a key role in that co-creating process. However, from TDEL class, I 
learned that in order to be effective, we all, including participants, need to co-create that 
learning environment. When I reflected on my life as an undergraduate student in Hong Kong 
and in Myanmar and in some classes at SIT, I realized that this kind of learning environment 
was missing. That has been a very transformative learning for me.  
Since that time, the “co” principle has stuck in my mind. Before any training, I think 
about how I can co-create our learning environment with the participants and co-trainers I am 
going to work with. How can we create co-learning together? How can we co-lead our 
initiative? How can we co-create the social change that we want? How can we co-create a 
working environment with our colleagues in the workplace?  
In the second semester, I enrolled in the Training of Trainers: Ethics and Design 
course, which empowered me to move up to another level as a trainer. Despite some 
experiences in designing and conducting trainings such as TOT for Civic Educators and other 






had never learned and thought about training or education pedagogies deeply before. In 
addition to experiential learning pedagogy, I became exposed, in TOT: Ethics, to engaged 
pedagogy, feminist pedagogy, intercultural competency and social justice frameworks. I also 
learned the rationale of using different pedagogies and when and where to embrace them in 
training designs. After being introduced to these pedagogies, I could not wait to dig deeper 
and apply them in my trainings. 
During the TOT class, we discussed so many ethical issues an intercultural trainer 
might face. One of the most important things I realized was the neutrality of an educator or 
trainer. One of the dilemmas I faced was to what extent a trainer should tell the participants 
the answers. I always hesitated to tell my participants my opinions, my standpoints not 
because I was leaning about neutrality and tried to show my participants that I was neutral but 
because I believed that my participants could find the answers for themselves. I might have 
tried to create an experience or environment in which my participants could learn. I might 
have thought that here my role as a trainer was to facilitate their learning but not my learning.  
However, bell hooks’ (1994) engaged pedagogy does not seek simply to empower 
students. She stated, “Any classroom that employs a holistic model of learning will also be a 
place where teachers grow, and are empowered by the process” (hooks, 1994, p.21). In 
agreeing with hooks, Freire (1998) also said that an educator is being formed and re-formed 
as he/she teaches and a student forms him/herself in the learning process. As we learn from 
the interaction between students and teachers mediated by the world, “whoever teaches learns 
in the act of teaching, and whoever learns teaches in the act of learning” (Freire, 1998, p.31).  
From this exploration, I learned that I have to be honest and ethical for my standing in 
relation to political, social, and economical issues because teaching is a political act. The 
thing is, as a trainer I cannot be separated from the learning process that was co-created with 






participants can take into consideration in reproducing their knowledge.  
Coming to study at SIT and majoring in Sustainable Development, I also wanted to 
improve my skills and knowledge about development, systematic project and program 
management and my ability to supervise and develop a team of talented trainers, civic 
educators and community workers. From the Theory and Practice of Sustainable 
Development course, I learned a lot about different theories of sustainable development and 
how different scholars utilize different approaches for sustainable development.  
One of the definitions that sparked my curiosity and thinking was of Stephen 
Viederman’s (2015). He defines sustainability as the following:  
Sustainability is a community’s control and prudent use of all forms of capital– 
 nature’s capital, human capital, human-created capital, social capital, and cultural 
 capital – to ensure, to the degree possible, that present and future generations can 
 attain a high degree of economic security and achieve democracy while maintaining 
 the integrity of the ecological systems upon which all life and all production depends. 
 (p. 46)  
 
According to Viederman (2015), there are three pillars of sustainability and they are 
economic security, ecological integrity and democracy. Not like other definitions, Viederman 
(2015) included democracy as an essential pillar. He stated, “Democracy is characterized by 
citizen participation in community decision making through democratic processes supported 
by appropriate citizen education. Harmony is fostered through efforts to increase equity, 
justice, and political, religious, ethnic, racial, cultural, sexual, and gender tolerance” 
(Viederman, 2015, p. 48).  
Viederman (2015) suggested that it is important to have the envision process, which 
can help us to understand our values, individually and as a society. Because envisioning is a 
process that must be participatory, it helps us to recognize that priorities may vary given the 
level of development of a particular group or community. As a society, we need to have a 






citizen participation is valued, including everyone in the process is essential.  
Inclusive development helps development practitioners to make their projects or 
programs more inclusive by reflecting on their social identities and their organization’s 
identities, analyzing who they consciously or unconsciously marginalize and exclude and 
designing and implementing projects inclusively. Sustainable development helps practitioners 
to make their projects sustainable and think about the impact and sustainability of their 
projects. Therefore, the more the project is inclusive, the more it is sustainable. When I had to 
design a course, I immediately decided that I would try to develop a course that can link 








After finishing my on-campus phases, I was trying to look for opportunities where I 
could expand my interests of inclusion and sustainable development. After exploring many 
practicum opportunities, which almost all of them did not work out, I fortunately landed my 
practicum with World Learning. I joined World Learning in Washington D.C and worked as 
an Inclusive Development Training Consultant during the Fall 2018.  
World Learning is a member of the World Learning Inc. family, which also includes 
The Experiment in International Living and School for International Training. World 
Learning is an international non-profit and non-governmental organization with about 950 
staff worldwide and has offices in 64 countries and has worked in more than 150 countries to 
create a more peaceful and just world for 85 years. Its education, development, and exchange 
programs help people find their voices, connect with their communities, strengthen the 
institutions that form the backbone of a democratic society, and build relationships across 
cultures. It supports emerging leaders around the world to tackle critical global issues like 
poverty, conflict, and inequality.  
World Learning is pursuing a more peaceful and just world through its six program 
areas: People-to-People Exchanges, Global Education, Institutional Strengthening, Youth 
Workforce and Entrepreneurship, Civic Engagement and TESOL English Teacher Training. 
World Learning uses an approach that incorporates five key elements: Experiential Learning, 
Leadership Development, Inclusion, Innovation and Grants Management.  
As World Learning is dedicated to creating a more peaceful and just world, it strives 
to create a working and learning environment that comprises people of many different 
backgrounds. The organization places great value on diversity and inclusion. Partnered with 






development toolkit to help development practitioners making their projects, organizations 
and communities more inclusive and sustainable.  
The role and responsibilities of my practicum were to design a five-day workshop on 
inclusive development for civil society organizations by adapting the TAAP toolkit and to 
help the TAAP team in developing and facilitating workshops in relation to TAAP for World 
Learning’s programs participants. My other responsibilities included assisting in designing 
and implementing monitoring and evaluation of TAAP training programs and providing 
support to the TAAP Initiative as needed. During my practicum, I co-designed and co-led two 
workshops on TAAP with different participants of World Learning’s International Visitor 
Leadership Program – IVLP, one from Africa and another from Europe respectively.   
From my practicum experience, I learned more about social inclusion in relation to 
project cycle management. Also, I enhanced my competence on how to use different 
pedagogies and design a workshop from the beginning to the end. I also learned from 
different resource persons and experts on curriculum development from World Learning. By 
attending staff meetings, webiners, and other opportunities, I was able to build networks with 
training and development practitioners locally and internationally. Working with other 
multicultural professionals, I also learned a lot how to work efficiently and effectively in 
multicultural teams.  
After working with World Learning for a few months, developing an inclusive 
development workshop and conducting some workshops in relation to inclusion and 
sustainable development, I became more interested in this issue and wanted to expand my 







Identifying the CLC 
This Training Course-Linked Capstone is to extend the competencies I developed as a 
trainer and development practitioner at SIT. I mainly used core competencies from the 
courses I attended such as Training Design for Experiential Learning (ICHR 5025), Training 
of Trainers: Ethics and Design (ICHR 5410), and Theory and Practice of Sustainable 
Development (SDIS 5500). During my TOT: Ethics class, I developed a course that could 
link inclusion and sustainable development.  
Even though my degree program is Sustainable Development: Advocacy, Leadership 
and Social Change, training is also my passion. Therefore, I decided to combine my two 
passions: Non-profit Management and Training. I came to study at SIT with the aim of 
establishing a training institute providing education and training for Myanmar people. 
Therefore, I wanted to combine my two passions and to explore the interdisciplinary aspects 
between sustainable development and training. Furthermore, I wanted to link the connection 
between the principles of inclusion and sustainability in relation to inclusive and sustainable 
development. 
Therefore, in this capstone paper, I explored and did research on designing and 
facilitating an inclusive and sustainable development workshop. This is based on the analysis 
of two designs that I developed for my class assignment of the TOT course and a five-day 
workshop design I developed for World Learning.  
This capstone paper tries to answer the following questions: 
1. With his/her participants, how can a trainer/facilitator co-create an inclusive 
and sustainable learning environment for an inclusive and sustainable 
development workshop?  
2. How can a trainer/facilitator embrace principles of inclusion and 
sustainability and make sure from the beginning that the process of designing 
and facilitating the workshop is experiential, democratic, participatory, 







Inquiry Methodology and Ethical Considerations 
Data collection methods: In pursuing my Training CLC, I reflected on my experience in 
designing a five-day inclusive and sustainable development workshop for my TOT: Ethics 
class assignment and for World Learning. I used my training designs, reflection and 
observation notes from short-term workshops I co-led during my practicum and feedback 
from my colleagues who were also training practitioners. I also received feedback from some 
trainers who borrowed my training design and adapted it for their own workshops. 
Approach to analyzing my results: I reflected on and analyzed the results of the mini 
workshops I did with World Learning. I highlighted lessons learned, challenges and 
opportunities I faced when embracing principles of inclusion and sustainability and training 
pedagogies into my workshop design. How do my designs embrace different pedagogies? As 
a trainer, what kind of challenges did I face and would have faced in incorporating these 
different pedagogies in designing and facilitating inclusive development workshops in the 
future? Then I reviewed the literature and training pedagogies to find some answers to those 
questions I wanted to do research on. 
Ethical issues or practical challenges: As I did not get a chance to implement the whole 
workshop using my entire design during my practicum with World Learning, it was 
challenging to monitor and measure how successful my design was. However, I cooperated 
with World Learning and received some feedback from trainers who borrowed my design and 
adapted it for their workshops. This provided me enough data and insights for my analysis of 
the designs. Also, I used various literature reviews and pedagogical theories to help analyze 








Summary of Inclusive and Sustainable Development Workshop 
The inclusive development workshop I designed aims to enhance the capacity of civil 
society organizations and leaders who are responsible for designing, implementing, 
monitoring, and sustaining impact of development and humanitarian projects for their 
organizations. It aims to foster their knowledge, skills, awareness, attitude and language in 
relation to inclusive and sustainable development. By participating in this workshop, 
participants will explore concepts of inclusion and exclusion, marginalization, social 
identities, and learning strategies and approaches to make their projects, organizations and 
communities more inclusive and sustainable.  
The purpose, goal and objectives of the workshop are as follow: 
Purpose: To improve the knowledge, awareness, skills, attitudes and language of 
participants in  relation to inclusive development. 
Goal:  Participants will deepen their understanding of social inclusion and develop 
  program design and implementation strategies to make their projects and  
  organizations more inclusive and sustainable. 
Objectives: By the end of the workshop, participants will be able to 
• Reflect, recognize, navigate and explain their unconscious and 
conscious biases relating to their social identities 
• Describe and articulate what inclusion and exclusion are 
• Identify their social identities and their organizations’ social identities 
and explain how those identities influence inclusion, marginalization 
and exclusion 
• Develop a social inclusion analysis for their programmatic activities 
• Develop an inclusive design and implementation strategies for their 
projects and organizations 
• Develop an inclusive monitoring and evaluation plan for their future 
projects  
 
 The learning outcomes such as Knowledge, Awareness, Skills, Attitude and Language 
for the workshop can be located in the design (Appendix A, p. 3). The following session will 
only highlight the content areas this workshop aims to cover.  







1) What is Inclusion/Exclusion? 
Participants will experience inclusion and exclusion by participating in a 
structured activity called “Dots Activity” (See Appendix A, p. 69). The main aim of 
this activity is to allow participants to be aware of “inclusion” and “exclusion”. This 
will allow them to experience what it feels like to be part of the “in group” or the “out 
group,” i.e. included or excluded. They will also reflect on how they may have 
experienced the dynamics of privilege or exclusion in their own lives and their 
contexts.  
This activity tries to illustrate how people consciously or unconsciously 
exclude others who are different from them. Also, it is not difficult for people to relate 
in their real lives where, depending on their identities, sometimes they are in a 
privileged position and sometimes in an underprivileged position. Literally, all people 
face both “inclusion” and “exclusion” at some points in their lives.  
Based on their experience in this activity and on their prior knowledge, 
participants then discuss and define what Inclusion or Exclusion mean to them. More 
or less the definition is like this: 
“Inclusion/Social Inclusion is the process of improving the ability, access, dignity, 
and opportunity of people, disadvantaged on the basis of social identity, to take part 
in society. This process requires changing systems and challenging norms.”  
2) Social Identities 
Participants will develop their individual and organizational positional 
awareness where they fit within society in relation to others, and about who has and 
who does not have agency, access, and power.  
Participants will look at various levels of their identity. This session allows 






have the potential to “power up” or “power down”. It allows them to inquire and 
reflect on which aspects of their identity have been marginalized or excluded and 
have less power than others as well as aspects where they have more power and 
privilege than others.  
Participants will also look at aspects of their organization’s identity that 
“power up” and “power down” and how those identities marginalize or exclude. It 
allows participants to develop awareness of their organization’s positionality - where 
it has more vs. less power and agency.  
3) Social Inclusion Analysis 
This session allows participants to learn how to undertake a social inclusion 
analysis. In order for them to be able to undertake one, they need to clarify the 
purpose of their social inclusion analysis, determine what their analysis will focus on, 
conduct stakeholder analysis and mapping, and then define and develop questions to 
ask for their analysis. Finally, participants will identify respondents and data sources 
for their social inclusion analysis.  
They will then map the data collected and categorize it into boosters 
(indicators that enhance opportunities) and/or barriers for inclusion. They will try to 
answer the questions such as who the key actors driving the inclusion, marginalization 
or exclusion are. Why are the key actors motivated to drive the inclusion, 
marginalization or exclusion? What strategies are key actors using to drive them? etc.  
Then they will explore the root causes of the problems and consider ideas 
about what can be done to affect the factors of inclusion, marginalization or 
exclusion. After that they will identify intervention areas for transformative change. 
Participants will identify the intersection of identities and develop a set of findings 






inclusion scale, define the key causes of marginalization and exclusion, and then 
identify the interventions with the highest likelihood of transformative social change.  
After identifying intervention areas, participants will consider priority, timing 
and cost to integrate those recommendations into their project design. Then 
participants will be introduced to the Theory of Change and they will decide at which 
levels of change (e.g. individual, family/community, societal and institutional) their 
project is working to address. As inclusive development practitioners, it is important 
for participants to have a strong awareness about the power dynamics among various 
groups. And their interventions must seek to effect change at different levels.  
4) Inclusive Design 
In making your project a TAAP Scenario exercise, participants will develop a 
description of their project that they want to work on, draft goals and objectives, and 
generate strategies related to how their projects can be guided by the five TAAP 
principles, which are Incorporate Participatory Approaches, Integrate Sensitivity to 
Context, Emphasize Dignity and Agency, Address Power Imbalances, and Think Big 
Think the Impossible. They will also explore how they can integrate universal/cross-
identities approaches, intersectional approaches and transformative approaches in 
designing their projects. Participants will also develop their inclusion-sensitive 
workplan that brings in an inclusion lens or to ensure that their workplan reflects 
inclusion as an active commitment.  
5) Inclusive Implementation 
In inclusive implementation sessions, participants will develop a project-level 
team culture and capacity for inclusion. They will brainstorm some inclusion-
sensitive practices in managing inclusive teams, onboarding and recruiting new staff. 







When working toward inclusive implementation there will be obstacles. 
Participants will identify different types of resistance they may face within the 
workplace, with partners, or with project participants. Participants will identify where 
resistance occurs, why it is occurring, and what mechanisms can be used to counter it. 
Participants will then write their own personal social inclusion action plan.  
6) Integrating Inclusive Impact and Sustainability 
In these sessions, participants will be introduced to inclusive monitoring and 
evaluation. They will modify their project indicators so that they become more 
inclusive. Participants will analyze the sample results of their projects by asking 
different questions and improving them to be more inclusive. 
In the final activity, participants will build a system map, which visually 
represents the actors and other factors influencing the social inclusion problem that 
their projects seek to address. By creating a system map, participants will have a 
better understanding of their project’s place within the system of actors and factors 








My pedagogical approaches to designing and facilitating the Inclusive and Sustainable 
Development workshop are derived from David Kolb’s (1984) model of Experiential 
Learning, bell hooks and Paulo Freire’s Engaged Pedagogy and Social Justice Frameworks. 
In this session, I will describe those pedagogies and then explain how I incorporated them 
into my designs. 
Experiential Learning Theory 
In his book Experiential Learning: Experience as the Source of Learning and 
Development, David Kolb (1984) proposed a model of experiential learning, in which he 
drew upon the foundational work of Kurt Lewin in action research and laboratory training 
and related it to the work of John Dewey and Jean Piaget (Brooks-Harris & Stock-Ward, 
1999). Kolb’s experiential learning model is a cycle of learning that includes four learning 
modes: concrete experience, reflective observation, abstract conceptualization, and active 
experimentation. These represent continuums making up the ELC of how we ‘take in’ content 
and experience it as well as how we ‘process’ or make sense of what we take in.  
According to Brooks-Harris and Stock-Ward (1999), “Kolb’s model is most useful in 
our consideration of workshops because it describes both individual learning styles that can 
be used to understand workshop participants and a cycle of learning that can be used to 
organize workshop activities and facilitations skills” (p.9). The learning styles according to 
Kolb are Diverger, Assimilator, Converger and Accommodator and Bernice McCarthy names 
them as Imaginative, Analytical, Common Sense and Dynamic learners (Brooks-Harris & 
Stock-Ward, 1999). According to Kolb, experiential learning occurs most effectively when 
all four learning modes in the cycle of learning are completed.  
In experiential learning, a person engages in some activity, looks back at the activity 






a change in behavior (Pfeiffer, 1994). According to Pfeiffer (1994), learning occurs when 
individuals adjust or modify their behavior resulted from their awareness and understanding 
because of that activity. Therefore, for Pfeiffer, the facilitator’s job is to guide the learning 
process and to provide a sound theoretical base from which the participants can obtain 
insights and models that they can use in guiding their behavior.  
Pfeiffer (1994) proposed five stages of the experiential learning cycle. There are:  
1. Experiencing. The actual concrete experience of the activity such as a structured 
experience, instrument, role-play, or simulation.  
2. Publishing. Participants share or report the observations and reflections generated 
by the concrete experience.  
3. Processing. In this stage, participants will make the connections to their real-life-
experience and look for insights and meaning within what has been contributed. 
4. Generalizing. Participants will land on significant patterns, principles, truths and 
learning from what has been contributed.  
5. Applying. The actual future usefulness of what has been learned. Planning on 
applying what has been learned in the real world. It may include goal setting, 
contracting, and practice sessions.  
 
Engaged Pedagogy 
Before coming to study at SIT, in my training practice, I considered experiential 
learning was everything as if it was the only training pedagogy. I thought that was the most 
important pedagogy and I could conduct any training effectively by using it. However, when 
I was introduced to Engaged Pedagogy and Social Justice Frameworks in TOT: Ethics and 
Design class, they sparked my interests and inspired me to learn more about them as a trainer.  
Dynamic, Exciting and Meaningful  
In Teaching to Transgress: Education as the Practice of Freedom, bell hooks (1994) 
urges educators to “transgress” conventional educational norms and practices and to create 
strategies for making the teaching/learning process more dynamic, exciting, and meaningful 
to students. According to hooks (1994), the classroom should never be boring. She said that 
critical reflection on her experience as a student in unexciting classrooms enabled her not 






with and even stimulate serious intellectual and/or academic engagement. “That excitement 
was generated through a collective effort because no matter how eloquent a lecturer or 
professor, he or she could seldom generate through his or her actions enough excitement to 
create an exciting classroom (hooks, 1994, p. 7).”  
Students and teachers are mutually responsible for creating a conducive learning 
atmosphere and everyone should contribute as resources for the learning process (hooks, 
1994). In order to create an open learning community, everyone’s presence must be valued 
and respected. As a classroom community, the capacity to generate excitement is “deeply 
affected by our interest in one another, in hearing one another’s voices, in recognizing one 
another’s presence.” (hooks, 1994, p 8) 
Everyone’s Voices Matter 
Engaged pedagogy also means that professor’s voice is not the only account of what 
happens in the classroom (hooks, 1994). According to hooks (1994), it necessarily values 
students’ expression, perspectives, and lived experiences that they will bring into classroom 
discussion. However, professors should not ask students to share confessional narratives that 
they themselves are unwilling to share because that could be coercive in terms of exercising 
power (hooks, 1994, p 21). 
hooks (1994) maintained that in order for both professors and students to grow and be 
empowered by the learning process, they must practice being vulnerable in the classroom, 
being wholly present in mind, body, and spirit.  
Critical Thinking 
Another aspect of Engaged Pedagogy is enhancing students’ critical thinking 
capacity. Students are much more engaged when they are learning to think critically and 






information and regurgitating it, could not make students interested in the subject matters and 
excited about the learning process. 
In the banking system of education or authoritarian education, educators mostly use 
lectures to transfer their knowledge to students. Most of them never allow students to ask any 
questions. And if you are lucky enough, some of them might allow you to ask questions by 
the end of their lectures about that knowledge just to clarify their understanding. However, 
most authoritarian educators never ask or pose questions to their students so that they could 
think critically and find answers for themselves. It is also important that participants not only 
learn to think critically and analytically about books, but also about the world they live in.  
Multiculturalism  
Another component of hooks’ Engaged Pedagogy is embracing multiculturalism, 
which acknowledges different ways of being, feeling, and knowing. Namulundah Florence 
(1998) summarized that the components of hooks’ engaged pedagogy in different ways 
address the issue of student marginality and an alienating curriculum. She stressed that 
“hooks’ engaged pedagogy provides an avenue for addressing issues of race, gender, and 
class biases in educational settings. Not only do students feel recognized in such venues but 
they also are able to unite knowledge learned in the classroom with their lived experience” 
(Florence, 1998, p. 129). 
hooks (1994) argued that in order to respond to the reality of cultural pluralism, there 
should be room for discussion of racism that promote and encourage critical interrogation. 
Self-actualization  
Education as the practice of freedom, according to hooks (1994), extends the teaching 
role beyond the mere sharing of information to a more holistic involvement with students. It 






self-actualization that promotes their own well-being if they are to teach in a manner that 
empowers students (hooks, 1994). 
hooks (1994) believed that educators’ work is not merely to share information but to 
share in the intellectual and spiritual growth of the students. She said, “To teach in a manner 
that respects and cares for the souls of our students is essential if we are to provide the 
necessary conditions where learning can most deeply and intimately begin…” (hooks, 1994). 
For hooks, self-actualization should be the goal of the teacher as well as students. 
hooks quoted Thich Nhat Hanh who highlighted that the practice of a healer, therapist, 
teacher or any helping professional should be directed toward his or herself first, because if 
the helper is unhappy, he or she cannot help many people (hooks, 1994). Therefore, hooks 
called for professors or teachers to embrace the challenge of self-actualization so that they 
would be better able to create pedagogical practices that engage students, providing them 
with ways of knowing that enhance their capacity to live fully and deeply. 
Social Justice Frameworks 
 I was exposed to social justice frameworks as a training pedagogy while I was 
attending the TOT: Ethics and Design course at SIT. I realized that social justice frameworks 
were what I needed to learn more about in order for me as a trainer to be able to facilitate the 
social change that I wanted achieve for my community and for my country.  
 Bell (2016) defined social justice as follow: 
 Social Justice is both a goal and a process. The goal of social justice is full and 
 equitable participation of people from all social identity groups in a society 
 that is mutually shaped to meet their needs. The process for attaining the goal 
 of social justice should also be democratic and participatory, respectful of 
 human diversity and group differences, and inclusive and affirming of human 
 agency and capacity for working collaboratively with others to create change. 
 (p. 3) 
 
 According to Bell (2016), “social justice refers to reconstructing society in accordance 






which the distribution of resources is equitable and ecologically sustainable, and all members 
are physically and psychologically safe and secure, recognized, and treated with respect” 
(Bell, 2016, p. 3).  
 This aligns with the definition of sustainability by Viederman mentioned above, 
where he said economic security, ecological integrity and democracy were three pillars of 
sustainability. Viederman (2015) suggested having the envision process, which must be 
participatory, in order to understand our values and recognize the priorities for the future.   
 In order to create a socially just society, it requires confronting the ideological 
frameworks, historical legacies, and institutional patterns and practices that structure social 
relations unequally so that some groups are advantaged at the expense of other groups that 
are marginalized (Bell, 2016). 
 Individuals need to develop the critical analytical tools to understand the structural 
features of oppression and their own socialization within oppressive systems. Therefore, 
social justice education aims to help participants develop awareness, knowledge, and 
processes to examine issues of justice/injustice in their personal lives, communities, 
institutions, and the broader society (Bell, 2016).  
 However, for social justice education, understanding and realizing the issues of just 
and unjust systems is not enough. According to Bell (2016), “It also aims to connect analysis 
to action; to help participants develop a sense of agency and commitment, as well as skills 
and tools, for working with others to interrupt and change oppressive patterns and behaviors 
in themselves and in the institutions and communities of which they are a part” (p. 4). 
 Like experiential learning and engaged pedagogy, social justice pedagogy is also 
participant-centered, inclusive, collaborative and democratic. However, “it draws attention to 
social identity and social position, explores contradictions from the social world, engages 






advantage and disadvantage in group processes” (Adams, 2016, p. 29). 
 By challenging participants to critically reflect about their social position and 
identities, and to think critically about structural inequities both cognitively and emotionally, 
social justice pedagogy also embraces engaged pedagogy and experiential learning. 
According to Adams (2016), SJE presumes active engagement by the whole group and 
provides the basic for new awareness, insight, knowledge, and action. Furthermore, social 
justice pedagogy “incorporates the everyday experiences of participants who come from 
different social and cultural backgrounds, who bring different points of view, whose life 
experiences differ, and who seem at times to inhabit entirely different social and intellectual 
universes” (p. 29).  
The pedagogical principles that inform SJE practice 
Adams (2016) suggested six pedagogical principles that inform SJE practice. They are:  
• Principle 1: Create and maintain a welcoming and inclusive social justice learning 
environment based on clear norms and guidelines agreed to by the entire learning 
community.  
• Principle 2: Help participants acknowledge their own multiple positions within 
systems of inequality in order to understand how oppression operates on multiple 
levels.  
• Principle 3: Anticipate, acknowledge, and balance the emotional with the cognitive 
components of SJE learning. 
• Principle 4: Draw upon the knowledge and experiences of participants and the 
intergroup dynamics in the room to illustrate and discuss social justice content. 
• Principle 5: Encourage active engagement with the issues and collaboration among 
participants. 
• Principle 6: Foster and evaluate personal awareness, acquisition of knowledge and 








Utilizing Pedagogies in Designing and Facilitating Inclusive Development Workshops 
Experiential Learning 
 In designing the Inclusive and Sustainable Development workshop, I used 
experiential learning. For example, when I researched and learned about the contents of the 
workshop, conducted some needs assessment by talking with World Learning personnel, put 
together those elements into design, used some parts of it and facilitated the discussion with 
participants, I was in the stage of getting concrete experience. In the reflective and 
observation stage, I reflected on what happened during the workshops and what went well 
and what did not. Then I analyzed the situations and formed principles of what need to be in 
place in order to improve my design and identified some strategies to improve my design and 
facilitation. That how I went around the experiential learning cycle for myself as a trainer or 
designer.  
After designing the workshop, I also intentionally asked and received some feedback 
from my advisors, my colleagues and my cohorts who were also trainer practitioners. Then I 
incorporated their feedback into my design to make it better. That is also how I learned from 
my experience and how I learned through experiential learning cycle.  
While designing the workshop, I also used experiential learning pedagogy in almost 
all of the aspects of the activities used in the workshop. For specific activities, I made sure 
that almost every activity had elements of experiential learning. After participants 
participated in the activity, whether it was structured activity, case study, or other training 
techniques, by using processing questions, they were led to reflect on the activity, form some 
theories incorporating their ‘lived’ experience and then identify some strategies and action 






For example, in the Dot Activity (See Appendix A, p. 69), participants mingled around 
the class with a color sticker on their foreheads, which labeled them as either privileged or 
disadvantaged. Then they were asked the following processing questions around the ELC.   
• How do you feel participating in this activity? 
• What did it feel like to be green/yellow/red? 
• Raise your hands if you think you know what color you have on your 
forehead. 
• How did you know what color you had? 
• What did you notice about this activity?   
• Have you felt this/seen this/done this in real life? Provide some examples.  
• When in your life have you felt like a green/yellow/red? 
• What can we learn from this exercise about inclusion and exclusion? 
• What would you like to do about this learning in your real life?  
This is an example of how the design integrated ELC. And in other activities such as 
Circle-Step, Social Identity Wheel, Video Clip on Diversity & Inclusion, and Creating a 
System Map, processing questions were included and used to lead participants to go around 
the ELC.   
Also, the whole workshop was based on the Experiential Learning Cycle. For 
example, during the five-day workshop, participants would have experience in discussion, 
exploring and/or participating in various activities. Then they would have a chance to reflect 
on those experiences, share about their feelings and observation, relate and connect them with 
their own past life experience. They will then make sense of the diversity of lived experience 
in the room and identify learnings and insights that can be applied in the future. As 
transferring the learning into the real life situation is essential for experiential learning, often 
time participants would have to strategize and plan action on how they were going to apply in 
their personal lives, works, organizations, or community.  
Engaged Pedagogy 
In applying engaged pedagogy into my design, I tried to make the workshop more 






activities such as warm-ups, closures, brainstorming, community building activities; both 
individual works and group works, praxis-based reflection with action, intellectually and 
emotionally less challenging to more challenging. Participants also work in different group 
dynamics- individuals, pairs, small groups, and large group. They also do outside activities 
such as observation of every day’s inclusion, where they go to their community and observe 
the public areas where signs of inclusion, exclusion or marginalization occur. As they will 
learn concrete skills that they can apply directly and immediately right after the workshop, 
they will be able to make connection what they have learned from the workshop with their 
life experience. The activities that allow participants to reflect and identify their social 
identities and their organizations’ can be a challenge for them. The design is flexible and 
adaptable with participants’ needs, interests and learning styles along the way. 
In Circle-Step activity (See Appendix A, p. 67), participants will realize that everyone 
has something to offer and contribute to the learning community. Participants will notice the 
differences in the room and should take turn “stepping-up” (use “moving-in” or “wheeling-
in” if the workshop includes physically disabled who use wheelchairs) and to make room for 
others to contribute by “stepping-back” (use “moving-out” or “wheeling-out” if the workshop 
includes physically disabled who use wheelchairs). Also in Boat Activity (See Appendix A, p. 
68), participants will co-create norms and guidelines for the learning community, and realize 
that all of their voices are heard and incorporated into the learning process. All participants 
are encouraged to voice their feeling, opinions and worldviews. If they do not feel 
comfortable sharing, they have the right to pass.  
To challenge participants to think critically, participants will be asked to reflect on 
their experience participating in asking processing questions, talking about the boosters and 
barriers to inclusion, marginalization and exclusion. Participants will also be challenged 






By intentionally trying to bring as diverse participants as we can from different 
backgrounds in relation to race, gender, class, ethnicity and religions, the workshop embraces 
multiple perspectives and different opinions on the issues discussed. 
In order to take care of participants’ well-being, the workshop includes multiple break 
times with coffee and snacks. Also the workshop takes consideration of the workload they are 
going to be responsible for and the agendas are flexible to the needs of participants. When 
they feel overwhelmed, participants will be introduced to some fun activities for them to 
relax with before moving to another session. 
Social Justice Pedagogy 
 In order for participants to feel welcomed into the learning community, the workshop 
incorporates many activities and pays attention to how to establish an inclusive environment 
and actively engage participants in co-creating and co-shaping the norms and guidelines for 
the learning community.  
 After selecting potential participants, one month before the workshop occurs, trainer 
will conduct needs assessment that will inform the learning objectives of the workshop. The 
trainer will then contact each participant with a phone call to welcome them and show 
genuine interests and excitement for the opportunity to learn together and ask them some 
questions arise from the needs assessment and their expectations from the workshop.  
 As the first day of the workshop is very important, and it might be the first time for 
most of the participants to meet each other, participants need to feel from the very beginning 
and also need to know that they will be challenged cognitively and emotionally in relation to 
issues they are going to engage in. Therefore, there are many activities such as warm-ups, 
ice-breakers, introductions, community building, norms and guidelines setting for the 






 First, they will learn about names of each participant in name game and some 
information of their fellow participants in Scavenger Hunt activity (See Appendix A, p. 108). 
This activity also demonstrates how much trainers care about the learning community as it 
needs time and effort to collect participants’ information and put them into documents ahead 
of the workshop.  
Participants will get an opportunity to have a look at the workshop syllabus, PGOs 
and agenda of the workshop. They will voice what they are interested and what might be 
challenging for them. They will also get a chance to edit and add what they think appropriate 
for the common goals we want to achieve within the five-day workshop. They will sign the 
agreement on the Boat Activity (See Appendix A, p. 68) guaranteeing they will follow the 
norms and guidelines they set for the learning community. Trainers also sign it to ensure this 
is co-created by everyone in the group.  
Adams (2016) stated, “The SJE classrooms and workshops, participants learn to 
reflect upon their own (multiple, simultaneous) social identities and statuses, and to examine 
how these connect with larger systems of oppression. They also explore how institutional and 
cultural dynamics impact them as members of particular social groups” (p. 40). 
 In the Social Identity Wheel activity (See Appendix A, p. 73), participants identify 
their own social identities and reflect on which identities bring them advantage and power, 
and which of their identities have been marginalized and excluded. They develop or increase 
awareness about their own positionality and acknowledge that it can change with context. 
Participants will be asked to voluntarily share with their classmates about their social 
identities. It is important to note that no one should be forced to share what he or she does not 
want to share. By sharing their own stories and listening to those of others, participants 






 In addition to identifying their own social identities, participants also identify and 
map their organization’s identity. They will also reflect on which identities bring the 
organization advantage and power, and which of the organization’s identities have put it at a 
disadvantage.    
 In other activities such as Stakeholder Analysis and Mapping and Social Inclusion 
Analysis, participants brainstorm and analyze different domains such as laws, policies, 
regulations and institutional practices, beliefs and cultural norms, power and decision-
making, different roles and responsibilities and human dignity. These allow participants to 
understand how oppression, marginalization and exclusion operate on multiple levels. Also, 
when they are identifying what change is possible, they decide which levels of change (e.g., 
individual, family, community, societal and institutional) their projects are aiming to address, 
they will understand the multilayers of the oppressive systems, which are interrelated.  
 This Inclusive and Sustainable Development workshop can be emotionally and 
cognitively challenging because it asks participants to identify and explore their identities that 
they might never have examined before. As it also asks them to challenge their biases and 
assumptions in relation to others who are different from them, trainers should expect some 
triggers and resistance from some of the participants.  
The establishment of norms and guidelines on the first day of the class allows 
participants to share their hopes and expectations from each other and from trainers. 
Facilitators should inform participants that they might feel anxious and defensive. And all 
people in the learning process will be supportive to each other. And almost all of the 
processing questions in the design ask the feelings and emotions of the participants as a way 
to express they are part of the learning process.   
This workshop intentionally aims to bring people from different backgrounds into the 






experiences and listening to those who have different worldviews and perspectives from 
them. Most of the activities incorporate reflection on participants’ past experiences with 
connection during the classroom discussion to their real lives. The activities are intentionally 
structured for participants to reflect on their own experiences and also learn from the 
experiences of their fellow participants. 
As participants will engage in conversations and small group work activities with 
people who are both similar and different from them, they will develop their self-awareness 
related to being comfortable with the differences. As this might be the first time for some 
participants to meet with others who are different from them, conflict may erupt or be quietly 
present as differences surface from the discussion. Like we wanted to bring people from 
different backgrounds into this training room, we also want to bring diverse people into our 
projects or programs, we are going to face those challenges. When the conflicts arise, it 
would be important for trainers to refer back to our co-created ground rules that we will 
respect each other by listening to each other’s shared experience regardless of the differences. 
Also, it might be wise for trainers to remind participants that we do not need to agree or 
disagree on everything right away and let those differences rest on our minds for a while, and 
let us take them in. Then we can come back to think about it again individually or in a group 
and look at it in a different lens. Then we might realize our opinions, perspectives and/or our 
beliefs might have shifted based on our experience with the differences. It would be 
important to remind participants that sometimes it takes years for people to realize and be 
comfortable with the difference and then intervene for positive cultural and social change.  
In relation to this, Freire (1998) wrote: 
To accept and respect what is different is one of those virtues that without 
listening cannot take place. If I am prejudiced against a child who is poor, or 
black or Indian, or rich, or against a woman who is a peasant or from the 
working class, it is obvious that I cannot listen to them and I cannot speak with 






myself from understanding them. If I consider myself superior to what is 
different, no matter what it is, I am refusing to listen. The different becomes 
not an “other” worthy of any respect, but a “this” or “that” to be despised and 
detested. (p. 108)  
   
The inclusive and sustainable development workshop embraces active engagement by 
the whole group. It includes activities that require participants to move around physically 
such as Cycle-Step Activity, Dots Activity. Gender Game (See Appendix A, p. 72) activity 
allows participants to walk across the classroom and presentations and “Gallery Walks” 
provides participants to move around to look at each other’s work. It also considers different 
learning styles of participants so that they could participate in the activity fully.  
In order to evaluate participants’ learning, every single day, the workshop includes 
review or recap of the previous day sessions and participants get a chance to clarify and ask 
questions to reinforce their understanding. This is an unfreezing moment according to Kurt 
Lewin’s (1947) model of change because participants are experiencing the need for change 
and ready for next sessions.  
Lewin’s (1947) model of change includes three stages: unfreezing, movement/change, 
and refreezing. This is the process an individual “learns or changes or chooses in groups” 
(Golembiewski, 1982). Also, everyday session ends with a closure activity, where 
participants reflect and assess what they have learned from the day and what they want to 
remember moving forward. This is a refreezing activity according to Lewin (1947).   
The workshop also includes many action-planning activities. Participants have many 
different opportunities to plan for application of what they have learned from the workshop. 
For instance, making your project a TAAP Scenario, developing Inclusion-Sensitive 
Workplan, Social Inclusion Action Plan, Integrating Inclusive Impact and Sustainability are 
activities that allow participants to plan for action to create change in their organizations and 






On the final day of the workshop, participants will revisit the PGOs of the workshop 
and assess them by rating to what extent they think we as a group achieves the goals and 
objectives. They will also be able to indicate the degree of success in meeting those 
objectives in the written feedback.  
The individual and group work they did, the presentations they produced, the action 
plans they presented are the indicators of their learning from the workshop. Also, on the final 
day of the workshop, participants share what they have learned from the workshop such as 
knowledge, awareness, skills and attitude to create change. This is a change/moving activity 
according to Lewin (1947) because participants are proposing behavioral and attitudinal 
changes to apply in their lives.   
In the final written evaluation, participants will provide feedback to the trainers, to the 
program, on the contents of the workshop and on other workshop logistics. Participants will 
be asked to provide the strategies how they personally intend to put into practice or make use 
of what they have learned from the workshop. And trainers could use this as a starting point 
to conduct a follow-up three months or six months or one year after the workshop. Through 
these assessment processes, trainers and participants can reflect on and measure the impact 







Emerging Principles from Pedagogies 
 I identified three emerging principles from Experiential Learning, Engaged Pedagogy 
and Social Justice Frameworks in relation to the Inclusive and Sustainable Development 
workshop I designed. They are co-creation, inclusion and sustainability.  
Co-creation (Knowledge, Learning Environment, Community) 
Participants and trainers alike are in the process of co-creating, producing and 
constructing new knowledge. According to Freire (1998), to teach is not to transfer 
knowledge but to create the possibilities for the production or construction of knowledge (p. 
30). Freire (1998) stated that “although the teachers or the students are not the same, the 
person in charge of education is being formed or re-formed as he/she teaches, and the person 
who is being taught forms him/herself in the process” (pp. 30-31).  
In the training room, when participants are learning through the experiential learning 
cycle, they are co-creating the lessons learned in the learning process. They are doing it by 
first participating in the activity, which is the concrete experience. Then they will reflect on 
it, publish and share their feeling and observations about that experience in the activity. Then 
they will bring the real-life ‘lived’ experiences that relate to what they have shared. After that 
they will draw in learnings from their collective diversity and similarity based on their 
sharing real life lived experience. Based on these learnings generated from this process, they 
will then identify plans or strategies on how they are going to apply those lessons in their life.  
Engaged pedagogy also ensures that all participants of the group co-create the 
learning environment because all influence group dynamics and contribute as resources in the 
learning process. The learning process is enhanced when participants share their lived 
experiences and listen to others’ that are both similar and different from them.  
Social justice frameworks help co-envisioning and co-creating the future that we 






pedagogy makes sure participants not only understand their social identities and how they 
perpetuate privilege and disadvantage but also plan actions to address them.   
Inclusion 
All three pedagogies include the component of inclusion. For example, experiential 
learning makes sure every participant should be able to participate in all training activities. 
They allow participants to reflect, critically analyze and act. 
Engaged pedagogy ensures participants’ lived experiences and prior knowledge are 
respected and acknowledged and are the basic for the future learning. It also makes sure 
every participant’s presence is respected and their voices are being heard. By embracing 
multiculturalism, it includes all people regardless of cultures, abilities, gender, race, class and 
religions, etc.   
Social Justice Frameworks make sure participants reflect their own social identities 
and how they impact on their relationship with others in their families, organizations and 
communities. Social justice pedagogy makes sure participants do not stop at awareness and 
realization. Awareness only is not enough but to act and take action to challenge the power 
dynamics that are perpetuating oppression, exclusion and marginalization and create a better 
society which is more peaceful, more inclusive and more sustainable.  
Sustainability 
By embracing co-creation and inclusion in our training, we can create, maintain and 
sustain learning communities. Experiential learning makes us realize that it is a lifelong 
learning, and as a human being we are unfinished and incomplete and conscious of our 
conditioning. The quest for sustainability is long-term. According to Freire (1998), we human 
beings are experiencing ourselves as cultural, historical, and unfinished beings in the world, 
simultaneously conscious of our unfinishedness. He continued: “I like to be human because 






know that I can go beyond it, which is the essential difference between conditioned and 
determined existence” (p. 54). This is experiential and lifelong learning. 
Engaged pedagogy ensures that all parties involved are well-being and live fully for 
their body, mind and spirit. Holistic approach encourages participants to actively engage in 
the learning process. They need to take care of themselves and the learning community they 
co-created. This is to fulfill their potentials and self-actualization.  
Social justice pedagogy makes sure the equity and fair uses of resources for the future 
generation in the finite systems. According to Bell (2016), “Our vision for social justice is a 
world in which the distribution of resources is equitable and ecologically sustainable, and all 
members are physically and psychologically safe and secure, recognized, and treated with 
respect” (p. 3). The vision of social justice here supports Viederman’s (1996) three Pillars of 
Sustainability, which includes Economic Security, Ecological Integrity and Democracy.  
As the goal of social justice is to change the oppressive system, it embraces systems 
thinking. According to Peter Senge (1990), “Systems thinking is a discipline for seeing 
wholes. It is a framework for seeing interrelationships rather than things, for seeing patterns 
of change rather than static “snapshots” (p. 68).  
Systems thinking for sustainability can provide us hope. As educators/trainers 
sometimes we feel what we are doing has very limited impact on the whole system in 
bringing the social change that we aspire to. Systems thinking make us realize our role and 
responsibility in the process of learning together with our participants. 
We need systems thinking in order to be able to intervene, solve the problems, and 
change to be a better system. Social justice pedagogy helps us examine the structure of 
oppression happening in different levels – individuals, institutions and broader society. This 
helps us see the connectedness among different parts of a system. Until and unless we see the 






Integrating Principles of Inclusion and Sustainability in Designing and Facilitating 
Inclusive and Sustainable Development Workshops 
 
Principle of Inclusion 
As this workshop is Inclusive and Sustainable Development, it is very important that 
it embraces the principle of inclusion before even the workshop starts and throughout the 
workshop because both the content and the process of this workshop are supposed to be 
inclusive. It should model how we want our participants to “walk the talk” concerning with 
inclusion. What we say and what we do as a trainer or development practitioner should be 
congruent. We trainers should be the models of incorporating inclusivity and sustainability in 
how we conduct our workshop.  
Therefore, inclusivity should be embraced since the beginning when we call for 
applications or reach out to targeted audiences for the workshop. First of all, the language of 
the application forms should be accessible to the population including marginalized and 
underprivileged groups such as women organizations, LGBTQ’s, people with disabilities and 
people of different ethnic and religious backgrounds.  
Before drafting application forms, needs assessment and other logistics, first of all we 
need to identify the stakeholders who are included and who are excluded. Who mostly have 
access to workshops and who do not and why? Then decide who should be our anticipated or 
targeted audiences and then reach out to them either by calling for applications or with 
invitations. In the applications, we need to make sure that applicants could mention and ask 
for any disability assistance and support during the workshop if accepted.   
Needs assessment conducted before the workshop is also an opportunity for trainers 
not only to learn more about participants but also to ensure that they feel acknowledged, 
respected and included even before the workshop begins. Dialogue should start very early on 






On the first day of the workshop, participants will be involved in interesting, exciting 
and active learning activities. According to Susan Stainback and William Stainback (1996), 
“doing nothing or isolated, boring, or frustrating activities can lead to any student’s dislike of 
the setting, to disruption, and to initial rejection by peer and educators” (p. 205).  
Participants will start with Scavenger Hunt activity (See Appendix A, p. 108) where 
they will try to match the information with their fellow participants and them. If names tags 
are going to be used, they should be written correctly and put on tables where participants can 
see them. Make sure to not only include trainer’s names but also all participants’ names on 
the first PowerPoint presentation. That will make them feel welcome and included.  
Introductions, name game, circle step, agenda, PGOs, syllabus, norms and guideline 
settings are all activities that will make participants feel included in the learning environment. 
If need be, they will also have noticed that the workshop provides sign language interpreters, 
listening aids as appropriate. We also need to ensure that all participants are physically able 
to access the space and participate fully in the activity.  
During discussion or activities, it is important that trainers observe and are sensitive 
and aware of who is participating and who is not. Who is talking and who is not? Trainers 
should remind participants that as a learning community, we respect everyone’s participation. 
Trainers also ought to encourage people who normally do not voice their opinions and 
perspectives.   
We aim at active and inclusive participation, but sometimes this can have moments 
that exclude some participants. For example, if we make our participants frequently change 
their seats as part of small-group interactivity, this may make things more complex if there 
are blind or visually impaired participants. Also, if our workshop includes second-language 
speakers and/or deaf or hard of hearing participants, group discussions can be difficult.  






inclusive in their approach. If there are disabilities, physical or mental, or second-language 
issues in our training, we need to consider how to help them to be able to participate in 
activities and learning. We might need to provide interpreter, reading or written summary 
notes, pre-discussion and post-discussion materials, follow-up summary etc.  
Principle of Sustainability 
According to Viederman (2015), it is important to have the envision process, which 
can help us to understand our values, individually and as a society. As a society, we need to 
have a common goal or vision for the future in order to be sustainable. When I designed this 
Inclusive and Sustainable Development workshop, with program staff and co-trainers, we 
envisioned what this workshop was going to look like to be more inclusive. What was co-
creation going to look like in terms of designing and facilitating this workshop?  
According to Leidy Klotz (2016), “A vision is our dream for how we want things to 
be in the future. Our visions guide us when we encounter unforeseen directions and obstacles 
on our sustainability quests” (p. 164). During the workshop, we are envisioning and building 
the learning community by co-creating ground rules and norms for our learning process and 
for our future community. We are trying to learn together about our social identities, and how 
they perpetuate oppression, marginalization, and exclusion and find ways and strategies to be 
more inclusive and sustainable in our projects and programs.  
The whole workshop aims to change participants’ mindsets about the differences, the 
learning process, the power dynamics, oppression, marginalization and exclusion. On the 
final day of the workshop, participants will create a systems map analyzing who has access to 
and control over resources, who controls power and decision making, what the roles and 
responsibilities of identity groups are. And then they will identify the long-term impact for 
sustainability of transformative change. This helps participants to see the big picture so that 






term ones that can ensure inclusiveness and sustainability.  
 
Opportunities and Challenges 
 There are opportunities and challenges as well in relation to the field of inclusive and 
sustainable development. First of all, the field is progressing and many development 
practitioners are expressing their interests in making their work more inclusive and 
sustainable. Second, many organizations in international, regional, and local development 
fields are trying to embrace inclusion in their own programs. Third, major funding 
organizations around the world also require their grantees or implementation partners to 
ensure that they integrate inclusion and sustainability principles in their programs. However, 
there are still very few organizations which are focusing on specializing and providing 
workshops or trainings on inclusive and sustainable development. This is a good opportunity 
for training practitioners to develop and contribute in this regard.  
 Finally, this is a great opportunity for trainers to integrate different pedagogies such as 
Experiential Learning theory and practice, Engaged Pedagogy and Social Justice 
Frameworks, which are closely related and reinforce each other, as this capstone illustrated. 
And there are also many other pedagogies such as critical pedagogy, feminist pedagogy, 
learning-centered pedagogy, etc. that trainers can borrow and integrate in their training to 
meet the needs of their participants.  
 There are also many challenges in designing and facilitating in inclusive and 
sustainable development workshops. I have mentioned some of them in applying those 
pedagogies and principles in sessions above. Also, some important factors trainers should 
take into consideration can be consulted for more details in Trainer-to-Trainer Note in the 
workshop design (See Appendix A, p.59).  






language and workshop duration. As participants are diverse and from different backgrounds, 
it is essential for trainers to learn about their identities. Some may not want to disclose their 
sexual identity, religious beliefs or any impairment or disability as they might feel that they 
will be discriminated against. It is important to consider all participants as individuals so that 
we might not happen to make any inappropriate assumptions based on broad categories and 
identities.  
 Trainers also need to be aware of their own social identities and how they might 
impact on their interaction with participants. We might have some biased attitudes toward 
those who have different identities from us. Therefore, it is very important to put a lot of 
effort into trying hard to listen actively and reflectively and ask questions to challenge not 
only participants’ assumptions but also our own assumptions.  
 Another challenges trainers might face is language. The terms and usages of this 
particular workshop are difficult to understand and sometimes very abstract. Even the terms 
in English are evolving and confusing for the native English speakers. For example, the terms 
such as positionality and intersectionality are still new to many people and direct translation 
of them into other languages seems impossible. Therefore, if our participants include second-
language speakers, it may be even harder for them to understand and relate to their 
experience and contexts. If this workshop is provided in other local contexts, trainers have to 
put extra work and time on developing the activity, instructions and translations.  For 
example, as English is my third language after my native Shan and Burmese languages, I had 
to put a lot of effort in designing this workshop and writing this capstone paper.  
 Trainers also need to try to be aware of their language usage so that it will not 
perpetuate oppression, marginalization and exclusion for participants. Sometimes we might 
happen to use language that is not inclusive. However, it is important to always try to correct 






 Another challenge I would like to highlight here is the workshop duration. One of my 
challenges and limitations of developing this course is that I had to adapt the TAAP toolkit, 
which is 344 pages long and contains adequate materials for maybe a 130 hours training. I 
had to make certain decisions such as which components of the toolkit to use or not to use in 
the 5-day workshop. Considering previous experience and possible time working 
professionals would be able to commit, we decided to design for five days. However, 
depending on how deep a dive we want our participants to have, it can range from one week 
to three months. It can also be arranged as a series of workshops dividing into different levels 
and running for the whole year or with some sequences of follow-ups. This is a challenge but 







My Guiding Principles as a Trainer 	
• I will try to incorporate “co” concept into every step of designing and facilitating of a 
workshop. If I value the co-creation, I have to not only think about it but also demonstrate 
it in my practice as a trainer. In my training practice before, I used to try to create learning 
environments for my participants to learn. Now, I am and will be trying to co-create those 
learning environments with participants I will be going to work with. I will be trying to 
co-learn, co-explore, co-create the knowledge, skills and attitudes of the object or the 
theme of our workshops.	
• I will value and respect participants’ experiences and perspectives even though I might 
not agree with them as a trainer. I will make sure to encourage and bring different voices 
into the room and those voices will be acknowledged and respected by all of us.	
• I will stimulate participants’ interests and epistemological curiosity by asking questions to 
challenge their critical thinking.	
• I will NOT think for participants what they can think for themselves. And I will NOT do 
for participants what they can do for themselves. 
• I will try to learn to understand about participants and where they are in terms of the 
knowledge, skills, attitudes, awareness and language in relation to the contents or objects 
or themes that we are going to explore together. In addition, I will try to learn more about 
their lives so that I will be able to serve their learning better. 
• I will stay humble and remain a learner. I will be open to say and accept that there are 
many things that I do not know. But there are also many things that I do know. Therefore, 
this training is an opportunity for me to learn things that I do not know and to learn to 
know better what I do know. I will demonstrate that I am willing to learn from everyone 






•  I will try to be conscious and mindful of my language so that I will not happen to exclude 
participants and perpetuate oppression. 
• I will try to reflect and understand the fluidity of my social identity and how it might 
affect my interaction with participants and my facilitation for their learning. 
• I will try to be mindful about my triggers in relation to social inclusion issues we are 
going to discuss and triggers of the participants so that I will be able to handle any 
potential conflicts might arise from our differences. 
• I will try to include all participants in training activities regardless of their race, gender, 
sexuality, class, religion, culture, ethnicity and disability. I will try to be inclusive in all 
steps of planning, designing and facilitating the workshop. 
• I will try to envision what our learning environment is going to look like, how our 
training community is going to appear, how all of us are going to interact intellectually 
and respectfully in the learning process. I will also try to co-envision with participants 
what kind of environment, community and society we want to build for our future.  
 
Conclusion 
My journey as a trainer has enabled me to realize that there is no one pedagogy that 
‘fits all’ for participants. As this capstone paper demonstrated, it is very important for a 
trainer to have the ability to integrate different pedagogies in order to better serve the learning 
of our participants who are diverse and multicultural. It requires the knowledge, skills, 
attitudes, awareness and language in relation to these pedagogies and the capacity to 
distinguish and incorporate them in different workshops based on the visions, goals and 
objectives that we co-created with participants, co-trainers and stakeholders of our program. 






Furthermore, it requires the open-mindedness and humility to admit our 
unfinishedness and incompleteness as a trainer, as a person and as a human being. And there 
is always room to improve our theory and practice as training practitioners. In relation to 
inclusive and sustainable development, it means that our social identities are fluid and 
evolving in time. It requires us to be aware of our biases and assumptions influenced by our 
social identities. It takes much effort and constant perseverance to always question our 
assumptions, our thoughts, our mindsets, our language and our actions so that we are not 
perpetuating oppression but embracing inclusion and sustainability principles at different 
levels: individuals, organizations, institutions and broader society. 	
In addition, it requires trainers to be the examples of what we teach. And what we are 
saying and what we are doing should always be congruent. For example, if we say that we 
embrace co-creation, inclusion and sustainability as a trainer, we need to make sure that we 
demonstrate it in preparing and planning, in designing, in facilitating and in interacting with 
our participants and different stakeholders. It must be obvious in our practices and actions. 
This is the ethical position a trainer should aspire to. In conclusion, I would like to share what 
Freire said about being ethical. 
 
“I cannot be a teacher without exposing who I am. Without revealing, either reluctantly or 
with simplicity, the way I relate to the world, how I think politically. I cannot escape being 
evaluated by the students, and the way they evaluate me is of significance for my modus 
operandi as a teacher. As a consequence, one of my major preoccupations is the 
approximation between what I say and what I do, between what I seem to be and what I am 
actually becoming.”  








Adams, M. (Ed.), Bell, L. (Ed.). (2016). Teaching for Diversity and Social Justice. New 
York: Routledge. 
Brooks-Harris, J., & Stock-Ward, S. (1999). Workshops: Designing and facilitating 
experiential learning. Thousand Oaks, Calif.: Sage Publications.  
Florence, N. (1998). bell hooks’ Engaged Pedagogy: A transgressive education for critical 
consciousness. Greenwook Publishing Group, Inc. 
Freire, P. (1998). Pedagogy of freedom: ethics, democracy, and civic courage. New York: 
Rowman & Littlefield Publishers, Inc. 
Golembiewski, R. T. (1982). Individual choice about change: four useful models. In NTL 
Institute, Reading book for human relations training (pp. 54-57). NTL Institute for 
Applied Behavioral Science. 
hooks, b. (1994). Teaching to transgress: Education as the practice of freedom. New York: 
Routledge. 
Klotz, L. (2016). Sustainability through soccer: An unexpected approach to saving our 
world. University of California Press.  
Kolb, D. A. (2014). Experiential learning: Experience as the source of learning and 
development. FT press. 
Lewin, K. (1947). Group decision and social change. Readings in social psychology, 3(1), 
197-211. 
Pfeiffer, J. W. (1994). The training technologies and other activities. Ed. JW Pfeiffer; San 
Diego, CA. (pp. 57-89)  
Senge, P. (1990). The fifth discipline. New York: Doubleday.  







Viederman, S. (1996). Sustainability’s five capitals and three pillars. In D. C. Pirages, 
Building sustainable societies: A blueprint for a post-industrial world (pp. 45-53). 
New York: Routledge.  
World Learning Inc. (2018). The TAAP Toolkit and Guide for Inclusive Development. 














































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































1	 Mapping	Your	Social	Identity	 	 	 	
2	 Mapping	Your	Organization’s	Social	Identity	 	 	 	
3	 Stakeholders	Analysis	and	Mapping	 	 	 	
4	 Social	Inclusion	Analysis	Questions	 	 	 	
5	 Six	Domains	of	Social	Inclusion	Analysis	 	 	 	
6	 Identifying	Respondents	&	Data	Collection	Tools	 	 	 	
7	 Mapping	Data	and	Findings	 	 	 	
8	 Exploring	Root	Causes	of	Marginalization	and	Exclusion	 	 	 	
9	 Identifying	Intervention	Areas	for	Change	 	 	 	
10	 Social	Inclusion	Integration	Continuum	 	 	 	
11	 Identifying	What	Change	is	Possible	 	 	 	




14	 Monitoring	Identity-Based	Violence	&	Accessibility	 	 	 	
15	 Addressing	Resistance	 	 	 	
16	 Developing	Social	Inclusion	Action	Plan	 	 	 	
17	 Developing	Inclusive	MEL	System	 	 	 	
18	 Risks	Level	of	Data	Collection	 	 	 	











































































































































































	 	 	 	
Provide	your	comments	on	goal	and	objectives	of	the	workshop	here:	
	
	
	
2. Content:	Below	are	content	areas	of	inclusive	development	course	that	we	have	
covered	in	this	workshop.	Please	choose	6	subjects	that	you	feel	the	most	important	for	
your	learning.		
	
• Dots	Activity									
• Workshop	Glossary			
• Mapping	Your	Identity	
• Mapping	Your	Organization	Identity		
• Everyday	Inclusion	Indictors	
• Case	Study	
• Stakeholders	Analysis	&	Mapping											
• Social	Inclusion	Analysis	Questions	
• Six	Domains	of	Social	Inclusion	
Analysis	
• Identifying	Respondents	&	Data	
Collection	Tools	
• Mapping	Data	and	Findings			
• Exploring	Root	Causes	
• Identifying	Intervention	Areas	for	
Change													
	
• Social	Inclusion	Integration	
Continuum	
• Creating	the	TAAP	Scenario	
• Identifying	What	Change	is	Possible	
• Developing	Inclusion-Sensitive	
Workplan	
• Developing	Project-Level	Team	
Culture	&	Capacity	for	Inclusion	
• Monitoring	Identity-Based	Violence	
&	Accessibility	
• Addressing	Resistance	
• Developing	Social	Inclusion	Action	
Plan	
• Developing	Inclusive	MEL	System	
• Risks	Level	of	Data	Collection	
• Creating	a	Systems	Map			
	
	
If	you	were	the	trainer/facilitator	for	this	workshop,	how	would	you	like	to	do	it	differently	
concerning	with	Content	Sessions?	
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3. Respond	to	the	following	seven	statements	below	by	using	a	score	between	1	–	5.			
Scores:		1	=	“strongly	disagree”,	2	=	“moderately	disagree”,	3	=	“undecided”,	4	=	
“moderately	agree”,	and	5	=	“strongly	agree”.	Circle	the	score	value	that	applies	to	you	
and	the	statement.		
		
	 Statement	 Score	
1	 I	am	confident	to	encourage	and	advocate	my	colleagues	
and	friends	to	be	more	inclusive	of	different	identity	
groups.	
1				2				3				4				5	
2	 Even	if	it	is	not	required	by	the	donor,	my	supervisors	and	
others	I	know	ways	in	which	to	make	my	work	more	
inclusive.	
1				2				3				4				5	
3	 I	am	clear	on	what	type	of	social	inclusion	outcomes	I	want	
my	work	to	contribute.	
1				2				3				4				5	
4	 I	am	confident	to	bring	together	diverse	peoples	to	discuss	
issues	that	are	important	to	me	and	them.	
1				2				3				4				5	
5	 I	can	review	an	existing	project	plan	and	advise	how	to	
make	it	more	inclusive.	
1			2				3				4				5	
6	 I	am	confident	that	I	could	design	and	implement	a	more	
inclusive	project.	
1			2				3				4				5	
	
4. What	would	you	like	to	suggest	or	recommend	to	World	Learning’s	TAAP	Team	in	order	
to	improve	future	workshops?	Please	circle	the	appropriate	rating	representing	your	
response	and	then	add	your	comments.	
	
	 	 		Low														Medium							High	
1.	 How	do	you	rate	the	workshop	contents?	(helpful,	
useful,	interesting,	etc.)	
	
Comments:	
	
	
	
					1									2									3									4								5	
2.	 How	well	was	time	management	handled	given	the	
schedule?	(length	of	the	sessions,	amount	of	time	
for	discussions,	etc.)	
	
Comments:	
	
	
	
						1									2									3									4								5	
3.	 How	do	you	rate	the	classrooms	setting?	(comfort,	
convenience,	location,	etc.)	
					1									2									3									4								5	
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Comments:	
	
	
	
4.	 How	do	you	rate	the	workshop	materials,	
presentations	and	handouts?	(Clear,	neat,	
understandable,	etc.)	
	
Comments:	
	
	
	
					1									2									3									4								5	
5.	 How	do	you	rate	the	workshop	trainers’	capacity	
and	expertise?		
	
Comments:	
	
	
	
					1									2									3									4								5	
5.		 Others:	(add	your	question	here)		
	
Comments:	
	
	
						1									2									3									4								5	
5. What	are	the	important	learning(s)	have	you	acquired	from	this	workshop?	Why	or	how	
these	learnings	important	to	you	either	personally	or	professionally?	
	
	
	
	
	
	
	
	
6. What	important	knowledge,	skills	and	attitude	have	you	learned	from	this	workshop,	
and	how	do	you	intend	to	use	them?	
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7. What	topics	or	subject	matters	or	activities	discussed	in	this	workshop	that	are	MOST	
IMPORTANT	to	you?	Why?	
	
	
	
	
	
	
LEAST	IMPORTANT…	Why?	
	
	
	
	
	
	
8. How	do	you	personally	intend	to	put	in	practice	or	make	use	of	what	you	have	learned	
from	this	workshop?		
	
	
	
9. Who	are	the	people/organizations/communities	who	will	benefit	from	your	learned	
skills	and	knowledge?	
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10. Please	also	give	feedback	on	your	facilitators.		
	
	 What	do	you	like	the	most	about	
this	facilitator?	Please	write	three	
things	that	you	like	about	this	
trainer.	How	did	he/she	help	your	
learning	as	a	facilitator?	
What	three	things	this	facilitator	can	
improve	for	future	workshops?		
Facilitator	Name	
1	
	
	
	
	
	
Facilitator	Name	
2	
	
	
	
	 	
Facilitator	Name	
3	
	
	
	
	
	
	
If	you	were	(Insert	names	of	Facilitator	1,	Facilitator	2	and	Facilitator	3),	how	would	you	have	
done	it	differently	as	a	facilitator?	
	
	
	
What	are	other	suggestions	you	would	like	to	give	to	your	facilitators?	
	
	
	
	
	
Name:	_______________________________			
Organization:	__________________________	
Date:	________________________________	
 
